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We are thrilled to be the Editors-in-Chief of The Lion’s Roar for another year, 
and have been publishing many articles both online and in print. We are also 
proud to have a staff composed of all four grades. We are excited to present 
the third issue of The Lion’s Roar under the 2022-23 editorial staff, and the 
second issue of the 2022-23 school year! 

This edition, the double truck is a feature article about the immersive games 
conducted in history class. The article is written by sophomore Sophie Zuck-
erman and highlights the beloved history games that are played in all four 
years of high school, in addition to the senior elective created last year called, 
“Gaming the Government.” Other topics in this issue include an editorial on 
the number of tests allowed per week, a feature on Ashkenazi vs Sephardi 
traditions at the school, and a spotlight of the Foreign Language chair, Rafal 
Krazek, on the back cover.

We hope you enjoy reading throughout our issue which includes articles by 
many new staff writers! Please continue to regularly check our Facebook 
and Instagram (@tlroar) for new articles published on our website. We are so 
proud of all the hard work that the writers, editors, and design team have put 
into this issue. Enjoy!

Letter from the Editors

The Lion’s Roar is a student-run newspaper, published periodically throughout the year, 
as well as continuously online. Student editors make content decisions, and the newspa-
per is considered a forum written by and for the students. It is, however, reviewed by the 
administration prior to printing, and the administration reserves the right to withhold from 
publication any articles it deems inappropriate.  

Suggestions and comments are accepted and encouraged, and they can be made anony-
mously. Signed Letters for the Editor are also encouraged. The Lion’s Roar reserves the 
right to edit letters for space or content in order to maintain our standards, and letters will 
not be considered for publication if deemed inappropriate or if unsigned. 

Editorial Policy

We aim for transparency.
We aim for objectivity.
We aim for accuracy.
We aim for timeliness.
And most importantly, we aim for truth, while maintaining the utmost respect for our 
school.
We promise to voice public opinion.
We promise not to skew information to our own interests, and we promise to uphold 
the same high standards for every article we publish.
We hope to establish our publication’s role as the voice for the student body, and we 
look forward to continuing the legacy TLR has left through the years.

Mission Statement

www.TLRoar.com

@LeffellTLR

@tlroar

Have you ever taken a test and felt the clock was working 
against you? That you were only focusing on how much 
time you had left, rather than the test itself? Unlimited 
timed testing is beneficial for students, as the restricted 
time lacks many positives. 

Many parents constantly wonder why their children do 
not finish their tests, or why they receive a grade despite 
their diligent studying. Soon, parents begin to speculate 
on whether their child has a learning disability, such as 
ADHD or dyslexia, or even a mental illness, such as anx-
iety or depression. As a result, countless parents spend 
thousands of dollars on finding a diagnosis for their child 
in order to explain why they are not finishing their tests 
in the allotted time, or to advocate for their child to gain 
more time on future tests. 

In addition, untimed tests reduce stress and give stu-
dents more of an ability to show what they really know. 
When taking timed tests, students tend to spend more 
time focusing on the clock, rather than the material they 
are being tested on. If there was an unlimited time for an 
assessment, students could focus more on what they had 
spent days or even weeks studying for. 

Additionally, studies have continuously shown that stu-
dents do significantly better when they have unlimited 
time. When someone  takes a timed test, there are many 
variables that come into play that affect their perfor-
mance. For example, students begin to feel stressed, and 
many can only focus on that stress, which causes them 
to forget all they learned. However, with an untimed test, 

students exemplify a more accurate representation of 
what they know because of their ability to dive deep-
er with the extra time. Along with this extra time, stu-
dents can not only dive deeper in their answers, but they 
also can ask clarifying questions to the teacher when a 
question may be confusing. On timed tests,, many stu-
dents often quickly skim through question, answer them 
briefly, and move on. If there is a question a student may 
not understand, oftentimes a student will assume what it 
means, and therefore not accurately answer the question. 

Although timed tests have its drawbacks, they can also 
prove to be beneficial in the long run. Since building 
fluency is crucial for quick reading and math skills, not 
only in school, but also in real world instances. In addi-
tion, timed tests build automatic skills in order to prevent 
spending a long time processing the information. This 
helps for future classes because it allows for the stu-
dents to answer questions faster as there becomes more 
complex problems and a need for skills to be automatic 
and fast. Lastly, timed tests are beneficial for scheduling 
reasons. If teachers had to give 
untimed tests, they would not 
be able to accurately schedule 
lessons because they would not 
know how many classes to dedi-
cate to a test.

A solution to this problem could 
be to allow all students, wheth-
er they have extra time or not, 
to receive extra time during          

kehilah, lunch, or any free period they may have, if they 
were struggling to finish the test. This would allow the 
students to read through each question thoroughly and 
be sure they answered the question to the best of their 
ability.

Since timed tests increase anxiety, stress, and create 
more of a focus on those feelings rather than the actu-
al test sometimes, providing unlimited time to students 
can really show what they know and allow them to go 
deeper in their thinking. When parents spend a great 
deal of their money on trying to find a diagnosis for their 
children, this can cause financial hardships. Awareness 
of the tolls timed tests have on students is crucial when 
thinking about whether students should have a restricted 
time. Additionally, advocating for extended time can be 
very useful because it will allow one to not only give 
their teacher a deeper dive into their thinking in order to 
show what they know, but can also be beneficial to their 
grade performance. 

by The Lions Roar editorial staff

Slow and Steady Wins the Race; 
Unlimited time on tests is beneficial for students’ grades and learning

editorials

With the high holiday season in the rearview mirror and 
school resuming from winter break, many students feel 
overwhelmed by weeks packed with tests, quizzes and 
other large assignments. TLS’s current policy is that stu-
dents are allowed to be assigned a maximum of two tests 
per day as well as no more than one plus the number of 
days in that specific week. For instance, in a normal five 
day school week, students could be assigned at most six 
assessments. 

While it is rare for a student to have six tests in a week, 
there are definitely quite a few different weeks during 
the school year where students feel stress caused by the 
amount of studying they must do in order to receive 
good grades. 

Some students recall specific weeks from last year when 
they needed to study late into the night every night of the 
week. They believe that this policy is a very demanding ex-
pectation for students. Instead, they believe that the policy 
should be a maximum of three tests in a given week.

However, this alternative idea 
would raise an issue for teachers 
when assigning tests. Delaying tests could make 
course material feel outdated, which could lead 
to students doing poorly on exams. 

Many years ago, the high school attempted to change 
this policy to benefit the students. For the school year’s 
first semester, exams were assigned on a week one or 
week two schedule. This means that certain depart-
ments were able to assign tests one week and the rest 
of the departments could only assign tests for the oppo-
site week. However, the overwhelming feedback from 
students was that they felt even more stressed because 
there would constantly be assessments week after week. 
Teachers also faced the issue that course material would 
feel outdated because certain weeks were unavailable to 
assign tests. 

A reasonable solution that could benefit both parties 
 woudl be through the use of a survey. The school would                      

send out a survey to students with a form asking which 
option they would prefer, the current policy or the week 
1/week 2 policy. If the majority of students prefer the 
current option, then the policy remains the same. How-
ever, if the majority prefers the second option, then the 
policy would change to reflect the second option. 

This would be a fair solution for students because they 
would be able to voice their opinion about which ver-
sion of the policy they would prefer. 

Why TLS should consider different options 
for its assessment policy

Stress From Tests

by The Lions Roar editorial staff

http://https://tlroar.com/
http://https://tlroar.com/
http://https://www.facebook.com/LeffellTLR/
http://https://www.instagram.com/tlroar/?hl=en
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At school, students learn a lot of information that will help them for further 
school later in life. It is important to be educated in subjects like science, 
history, and math in order to gain knowledge of the past and understand the 
present. However, this knowledge does not have much practical use 
after one’s schooling is complete. 

Skills like knowing how to pay taxes and fix commonly broken 
household items are what it takes to be successful and navigate 
the world when living on your own. Middle and high schools 
need to implement classes dedicated to teaching students these 
critical life skills, which they will inevitably need later in life.

When students graduate from high school, many go off to col-
lege or move out, where they are no longer under the roof 
of their guardians. In these new living situations, students 
become responsible for the general operation of their place 
of residence. When appliances break, it is critical that they 
know how to fix them so they don’t have to spend unneces-
sary money on hiring a professional.

Additionally, although many schools teach about various men-
tal health disorders during health class, they do not inform students on how 
to find a therapist, psychiatrist, or other necessary mental health profession-
als. Furthermore, not all medical professionals in this field take insurance, so 
learning the options for how much certain solutions cost and how to navigate 

this field successfully. Especially after moving out, many young adults strug-
gle with mental health disorders and must be properly prepared to advocate 

for themselves.

After high school and during college, many students find them-
selves eating less healthy food because they do not have peo-
ple cooking at home for them anymore and are exposed to 
more kinds of food. If schools taught how to make healthy 
recipes students would not face this problem. Additionally, 
implementing these cooking lessons in high school curricu-
lum would make students learn to be more independent in the 

kitchen and helpful members of their households.

School administration may say that there are not enough hours in 
the schedule to dedicate time to learning these skills; however, 
they can be incorporated into classes that are already held during 
the day. Personal finances could be taught during math, writing 

a resume during English, and personal health during PE. These 
skills, while time consuming, must be taught for the wellbeing and 

success of students. 

In order to solve the problem of young adults not knowing how to thrive and 
be productive on their own, schools should create classes which educate stu-
dents on basic life skills or incorporate these lessons into classes that already 
exist, saving time in the schedule.

You walk into the TLS building from the cold outdoors, 
head to your locker, and unzip your coat. You shove 
it into your locker, knowing you won’t need it for the 
rest of the day. That is until you remember that some 
of the classrooms at TLS are freezing. You keep your 
coat on for the whole morning. But then, during a free 
period, you head to the lounge to hang out with your 
friends, and instantly take your coat off due to the heat. 
You wonder why TLS has such inconsistent classroom 
temperatures?
“I have seen teachers talking about how their 
classrooms are too cold,” freshman Hava 
Katz said. “And that they have to wear cer-
tain clothes everyday because of the class-
rooms they teach in.”

The way that the heating, ventilation, and 
air conditioning (HVAC) system works 
in the school is that there are 17 units 
each that each cover a zone of school. 
However, some rooms were not initially 
designed as classrooms, so they were not con-
structed with heating or cooling in mind which can add 
various challenges. When given a request about chang-
ing the temperature in a classroom, Director of Mainte-
nance at the Upper School, Sal Bueti, is able to oblige.

“Everything is basically controlled by one computer, 
so if a teacher wants to change the temperature in their 
room, they can let us know and we can easily fix it,” 
Sal Bueti said. “However, the middle and high school 
were built at different times, so there’s a discrepancy in 
the two systems. In addition, we have something called 
perimeter heating, so any room that isn’t in contact with 
an outside wall won’t get as much heat flow.”

Other members of the Operations team at TLS agree 

that there are some trials and tribulations of the heating 
and cooling system.
“Teachers sometimes say it is too cold so we turn up the 
thermostat,” Operations Associate David Young said. 
“Others will then say that it is too high, so anytime we 
change it someone gets upset because not everybody 
has the same taste.”

While a lot of the classrooms at TLS are extremely cold, 
some of them can get too hot, or even change tempera-

tures throughout the day. Upper School music teacher 
Ariana Tullai, shares her experience teaching 

in the band room, which can have varying 
temperatures throughout the day. 

“Usually this classroom is very cold in the 
morning, and it gets very hot in the after-

noon, after more people have been in here,” 
Tullai said. “We also get a lot of sunlight in 
through the windows.”

Another downside to the extreme classroom tempera-
tures is that a classroom that is too hot or too cold can 
make it harder for some students to focus. Temperature 
can impact productivity and mood. 
“If the classrooms are too hot, I will not be focused,” 
freshman Sophie Slonim said. “Then I will  just be 
sweating, and that would not be fun.”

While cold classrooms aren’t something the teachers 
might bring up in class, a lot of them find the strange 
classroom temperatures distracting too. 
“I find it actually very distracting,” Tullai said. “Espe-
cially when it’s really cold in here because then I want 
to put my coat on and it’s harder to do all the things 
that I’m doing in here, like play instruments and lead 
rehearsals.”

Teachers find that students get most distracted by issues 
regarding the temperature right as they walk into their 
classrooms. 

“It’s less of an issue of losing focus during class,” Tullai 
said. “It’s more like when they walk in like, ‘Oh my 
gosh, it’s so cold. Oh my gosh, it’s so hot.’” 
In addition, some teachers have expressed interest in ex-
changing classrooms for warmer ones. While this may 
be a solution for some teachers, others require a cer-
tain kind of facility for the classes they teach, but that 
doesn’t mean they still don’t want a warmer classroom. 

“I wish I could just have better controlled temperatures 
in this classroom,” Tullai said. “ I like my room,  just not 
the temperature.”
Since the classroom temperatures are so strange and un-
predictable, it can be hard for new students and faculty 
to get used to weird temperatures. However, most peo-
ple who have been on campus for a while have some-
what gotten used to it. 

“I have gotten used to expecting a weird temperature 
when I walk into a room,” Katz said. “But I’ve never 
gotten comfortable in a classroom with extreme tem-
peratures.”
In conclusion, many students and faculty members at 
TLS wish that classroom temperatures were more sta-
ble, which would maximize their focus and productiv-
ity. 

“Some classes are colder than others,” Katz said. “But 
the coldest ones make it harder for you to concentrate.”

featureseditorials
Perfectly PreparedPerfectly Prepared

by The Lions Roar editorial staff Middle and high schools to teach life skills

OR
Why are TLS’s classroom tempatures so inconsistent?by Lila Bernstein

Jews make up a mere two percent of the United State population, yet according 
to the Federal Bureau of Investigation’s 2020 hate crime statistics, antisemi-
tism constituted over 60% of all religious hate crimes nationwide.  Most TLS 
students are not exposed to direct antisemitism on a daily basis, and when we 
do experience these events, they are isolated incidents. 

All one needs to do is look at college campuses to see the sheer 
amount of antisemitism plaguing American Jews. One insta-
gram account, Jewish on Campus, is devoted to expos-
ing the antisemitism Jewish students face at college. 
Their instagram describes horrifying reports of 
verbal and physical abuse against Jewish college 
students.

The stories range from students at Tufts Uni-
versity screaming, “F*ck the Jews,” with 
cheering support in the background,, to 
a Penn State professor praising the Nazis 
and saying how they should be looked at as 
an example for society. Even here in New 
York, an academic advisor at NYU said, “I 
hate Jews – they’re rich and spoiled.”

Elijah Wiseman, class of ‘22, is a student at 
the University of Michigan where in just the 
second week of school, there was an Anti-Is-
rael rally. 

“Protesters held up a board that said ‘glory to our 
martyrs, glory to our freedom fighters’,” Wiseman 
said. “One of the things [on the board] was a picture 
of Leila Khaled,” a terrorist who was jailed for hijacking 
planes carrying Jewish civilians. 

“In terms of blatant antisemitism, last week I was talking to a non- Jewish 
friend and she said, ‘oh yeah, all Jews are filthy rich.’ In a school where the 

student body is over 14% Jewish, these harmful stereotypes can have real con-
sequences for Jewish students.”

There are organizations dedicated to helping Jewish students on campus. Two 
of these organizations are the Louis D Brandeis Center, a law firm that advo-
cates for Jewish People and combats antisemitism, and Jewish On Campus, a 

student-led Jewish organization that advocates against antisemitism.

In addition, some Jewish students have filed complaints 
against colleges for their unfair treatment of Jewish stu-

dents. The Department of Education’s Office for Civ-
il Rights is now looking into a complaint filed by 

these organizations against University of Vermont 
(UVM). There have been multiple incidents of 
antismeitism at UVM. For instance, a Teaching 
Assistant tweeted about how they wanted to 
give lower grades to Zionists and Jewish stu-
dents. 

TLS Alumni Petra Zucker, class of ‘22, is a 
student at UVM. She spoke about her experi-
ence with antisemitism at college.

“In my newspaper meeting, there was one oth-
er Jewish girl who was pitching an article idea 
about writing about the lawsuit,” Zucker said. 

“A non-Jewish person was using Nazi terminol-
ogy which was very upsetting and didn’t even 

know it was related to the Nazis, but he stood by it. 
Another girl said that this is just about ant-izionism 

and that it doesn’t have to do with antisemitism.” 

“Most of the antisemitism I’ve experienced is people telling 
me what is and what isn’t antisemitism which feels wrong.” 

by Kyra Esrig

Leaving the Bubble: Leaving the Bubble: 
Exploring antisemitism on college campusesExploring antisemitism on college campuses

feature
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There are specific images which come to mind when 
people think of senior year. Maybe it is the feeling of dif-
ficult classes and increased responsi-
bilities. Maybe it is “senioritis”, 
a lethargy that’s associated 
with already having been 
accepted into college 
and feeling less moti-
vation when it comes 
to academics. While, 
to some extent, these 
feelings are present 
at TLS, the broader 
theme of the school’s 
ultimate year is a sense 
of exploration, agen-
cy and self-fulfillment. 
These feelings manifest in 
many unique ways, such as 
the Lev V’Nefesh Poland and 
Israel trip and the required senior 
Drasha speech, but the most obvi-
ous difference is felt in the classes students 
choose to take. Students get to choose a vast majority 
of their classes between many options which are called 
‘senior electives.’

This ability to pick their own courses allows seniors to 
feel a greater sense of autonomy. They can choose sub-
jects of study that they want to pursue in college or top-
ics that just interest 
them. Many stu-
dents, including 
senior Aidan Gur-
vitch, already have 
crystallized aspi-
rations and wish 
to take classes that 
will help them in 
the area they want 
to specialize.

 “They feel like 
normal classes, 
just ones that you 
might actually be able to use 
in the future and not ones 
that you’re just assigned to,” Gur-
vitch said. 

The ability to develop chosen academic skills has the 
potential for motivation, and the fact that it is the final 
year of high school means that the classes have a heavy 

course load. However, as expected, there is also a cool-
ing effect on the general feeling of senior year. 

“In terms of the classes individually, the classes 
definitely seem more laid back. But as a whole, 

it’s a lot more work,” Gurvitch said. “But 
it does definitely feel like I’m enjoy-

ing school a lot more than I would if I 
weren’t taking electives.”

Something about the electives that 
stands out is how differ-

ent they are from the 
required courses of-

fered the other three 
years of high school. 

While, like all classes, 
the workloads, intensi-
ties, and purposes vary 
greatly, there is oppor-

tunity for more novel 
forms of teaching. Junior 

Mira Schulman, who is 
currently enrolled in Psy-
chology, is utilizing an op-
portunity that allows elev-
enth graders to take some 
senior electives. She has 
had the chance to compare 
these special lessons with 
regular courses side by side.

“It’s different from all my other classes,” 
Schulman said. “It’s a different group of 
people and a different group of minds. 
And it’s interesting to see the different dy-
namics from classes I take now.”

As someone who is going to choose which 
elective courses she is going to take next 
year, Schulman also offers some insight 
into her decision process. The two main 
factors influencing the procedure are her 
interests and her future plans.

“Next year is a good opportunity to be able 
to tailor the classes to what I like,” Schulman said. “I 
feel like that’s kind of a good bridge for college, and 
there are not as many requirements.”

The electives offered vary from year to year, but cur-
rently they include traditional topics such as World Lit-
erature, Economics and Statistics, to more unique and 
innovative topics such as Forensic Science, Biblical Art 

and Literature of Lyrics.

High school Tanakh teacher Daniel Mond teaches Phi-
losophy, a more intensive and complicated social sci-
ence elective. The nature of the subject matter already 
makes it a rigorous course, which competes with the 
short, one-semester time frame allowed.

“When I first did the curriculum, 
I probably wrote a course 

that would have taken four 
years, and then I slowly 
kind of took things out 
and took things out,” 
Mond said. “But you 
still want to give an 
overview of Western 
philosophy”

Teaching a course like this 
gives both the students and teach-

ers a chance to explore a topic of in-
terest. Together, they can investigate 
a subject that is of passing interest to 
one, and a fundamental field of study 
to another. Students can use this free-

dom to further an interest they already 
have, to prepare for college, or to decide 

what they want to pursue in the future.

“If you’ve ever been drawn to that before, it’s a great 
opportunity to do something which is unusual that 
one doesn’t usually get the opportunity to do in high 
school,” Mond said. “So if you are inclined to that kind 
of thinking or that kind of curious about it, it’s a good 
opportunity.”

Effective Electives: 
Inside a unique part of TLS’s senior year

by Jakey Lebwohl
For almost three years, Reacting to the Past has 
been incorporated into the TLS high school histo-
ry curriculum. Reacting to the Past is a series of 
games for students to take on roles, in order to gain 
a comprehensive understanding of different events 
in history. Reacting to the Past provides a different 
structure for history lessons that has gotten a lot of 
attention recently at TLS.

Reacting to the Past was 
first introduced at TLS by 
high school history teach-
er Harry Shontz. Although 
Shontz was the one to bring 
the games to TLS, the pro-
gram was actually created 
at Barnard College over 
twenty years ago.

“At Barnard College, back 
in the 90s, a professor re-
alized that during a traditional 
discussion of Plato’s Republic, 
he himself was bored, the kids 
were bored, the papers were 
uninspiring, and nobody was 
enjoying it,” Shontz said. “So 
this professor came back the 
next semester and turned that 
same discussion of the same 
text into a trial of Socrates. 
That is where Reacting to the 
Past was born.”

Post pandemic, the dynamic in 
classrooms was very differ-
ent. Similarly to the professor 
at Barnard College, Shontz 
knew the students needed 
something new. 

“When we came back from 
COVID in the fall of 2020, 
we had to do something dif-
ferent in the classroom to 
change things up,” Shontz 
said. “You were all away for 
months on Zoom, and the year 
was going to be very uncertain.” 

Now, Reacting to the Past is a core part of students’ 
history class experience. Although it is in the form 
of a game, there is so much to learn from Reacting 
to the Past. 

“Even though we had a lot of fun, it was also super 
educational,” sophomore Sam Duke said. “I learned 
a lot about what people had to go through, had to 
do, and how people’s actions in history impacted 
the outcome of events.”  

Reacting to the Past was such a buzz at TLS, that 
Shontz introduced a senior elective course, sole-
ly consisting of the various Reacting to the Past 

games. Before students play the game, they receive 
a certain number of “set up lessons”that give them 
historical context to participate in the game, and 
they use that information throughout the whole 
game.

“There is still an element of lecturing because you 
do have to learn some background knowledge to be 
able to do the games. However, you have creative 
control over your speeches and choices. 

You really get to feel like you are a part of history 
instead of taking a backseat and just learning about 
it, and I am glad I had the opportunity to participate 
in it as a senior. 

Playing a game in an academic setting can be dif-
ficult to understand. Yet, through the speeches and 
participation that is required of students, there is 
actually a lot of work that goes into being an active 
player in the Reacting to the Past games.

“I appreciated the speeches that we had to hand in 
and give to the class,” junior Lyla Souccar said. 
“Those speeches require a lot of research with his-
torical documents, which is where I really learned 
a lot. Some people really got into them and were 

using accents, props, and dressing up. Those were 
really fun and interesting.”

Despite the fact that the same game is played in 
each class year to year, Shontz sees a difference 
in the outcomes every time. Through the way 

students take on roles in the game, and the 
choices they make, there is always an 

element of surprise. 

“The course of history is al-
tered in this game everyday, 
and I just love seeing different 
crazy plots develop,” Shontz 
said. “The other thing as well 
is that I like seeing kids come 
out of their shell a little bit 
more. There are kids who you 
cast for certain roles for this 

game, unsure if they will rise 
to the occasion. When they hit it 

out of the park, it is so exciting to 
watch.”

Students also notice the fact that 
the game is a surprise, and is in 
your hands the entire time de-
pending on the choices that the 
classroom makes. 

“You can make your own his-
tory in the game while learning 
about how it actually happened, 
because regardless of the game’s 
outcome, afterwards you learn 
what truly happened in history,” 

Borenstien said. 

The big question was what 
the students took with them 
after the game ended. After 
the first Reacting to the Past 

game was launched, Shontz 
wanted to know if the infor-
mation really sank in with the 
students.

“ A year after playing the first game with the 
then-freshman, now juniors, Mrs. LaGreca and 
I sent out a survey asking what students remem-
bered,” Shontz said. “A majority scored relatively 
high in a quiz on something they had done a year 
before. I do not think they would have had the same 
results for a unit done in a different way.”

Shontz hears that conversations often leave the 
classroom, and sometimes even leave the school 
campus. 

“I have heard from parents in conferences that the 
games are dinner table talk,” Shontz said.  “Par-
ents were telling me that kids would come over on 
the weekend, and they were still talking about the 
game.”  

A Different Way of Learning:
Understanding History through Reacting to the past

By Sophie Zuckerman
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Imagine you walk into class and you see that wheel with everyone’s names 
on it, or popsicle sticks with colors that determine your group, and the teacher 
is ready to randomly assign partners for a project. Your heart rate increases 
as you anxiously anticipate who you will be paired with for the  assignment. 
This is how many students at TLS feel when they hear the announcement that 
there will be a group project. 

A contributing factor to this anxiety is the fact that everyone on the team re-
ceives the same grade in group projects. Some students feel that teachers do 
not take into account the amount of effort each group member actually puts 
in. 

“It feels unfair that students working together can get the same 
grade, when in reality not everyone contributes equally, with s o m e 
people putting in much more effort than others,” sophomore Shi- ra Perler 
said. “When groups are randomly assigned, luck plays a huge 
factor in the final grade. You could be given a very hard-working 
partner who will make your project better than you possibly could 
alone, or you could be given a partner who takes advantage 
of the group setting and does practically nothing.”

In tenth and eleventh grade E-Squared classes, students 
are placed in groups with three or four members to work 
together on one project for the entire year. This year, the 
E-Squared department is experimenting with task man-
agement software where students have to report on what 
they do each period in order to hold themselves and each other accountable 
for the work they put into the project. This is supposed to ensure that each 
teammate is assigned specific tasks and that they are completed. 

“I think one of the best things about the program is it gives you the time to be 
able to explore everything a team needs to do,” Director of Engineering and 
Design Dr. Danny Aviv said. “One of our main goals is to have students walk 
away at the end of the program and say ‘I know how to work with anyone 
and be goal oriented. I know how to plan my work. I know how to distribute 
tasks and I know how to be accountable.’”

One of the main challenges teachers have when assigning group projects 
is figuring out how to assess them fairly. Some teachers give teams group 

grades, while others try to evaluate each student’s contributions and opt to 
give individual grades.

“As every person who’s ever been in a group project knows, sometimes peo-
ple don’t pull their own weight,” Aviv said. “That either means that the grade 
goes down because of that, or one person does the work of another person. 
So that’s a problem that we are trying to fix. What we tried to have now, at 
least, is that there’s a group grade and an individual grade for each person in 
the group.”

However, despite their hesitations, many students also see that group projects 
can help strengthen their collaboration skills.

“Sometimes there’s value in group projects because it increases 
your ability to communicate with others,” junior Andrew Amona said. 

“It helps you to make bonds between two people because you have 
to come together to work on something.”

Additionally, for bigger projects, some students believe 
that working in groups makes it easier to complete 
the project because if one group member is unsure 
of how to begin, they can get assistance from their 
classmates.  

“When I was in eighth grade, we did debates and it 
was in groups of seven or so,” Perler said. “By working 

together, we were actually able to have a bunch of good arguments because we 
were able to share ideas and bounce off of each other.”

Despite the mixed opinions about the benefits and drawbacks of group work, 
it is definitely a highly valued aspect of academics at TLS. 

“The idea is that you as an individual can only go so far, so there’s an advan-
tage to working together to try to figure something out,” Aviv said. “I think 
group work is probably one of the most important things that we do in school. 
Rarely in life do people work in isolation; it’s all about collaboration. And 
that’s a simple power skill that most people don’t have.”

Complete CollaborationComplete Collaboration
by Robin Bosworth Exploring students’ and teachers’ opinions about group projects 

by Natalie Allon

It’s More Than JustIt’s More Than Just  KitniyotKitniyot
How both Sephardic and Ashkenazi traditions are represented at TLSHow both Sephardic and Ashkenazi traditions are represented at TLS

Tired of gefilte fish? Here is a recipe for Moroccan Moufleta: 3 3/4 cups flour, 
1 1/2 cups warm (not boiling) water, 1 Tbsp yeast, pinch of sugar, pinch of 
salt, vegetable (not olive) oil, as needed. This classic Sephardi dish is usually 
made and enjoyed by Moroccan Jews on the holiday following the last night 
of Passover called Mimuna. This celebration marks the return of eating cha-
metz after a long week of being forbidden to do so. 

The study of Jewish traditions at TLS are taught the moment after walking 
through the school doors. Judaism from all different backgrounds is celebrat-
ed at TLS, and the administration strives for all students to feel represented. 
Despite this, there is still a search for inclusivity as its traditions were already 
established. Religious experiences such as Tefilah and weekly Torah readings 
are practiced with Ashkenazi customs.

“The siddur that we use is Ashkenazi and the majority of the teachers at the 
school are Ashkenazi,” junior Aliza Sapiro-Polishook said. “Whenever we 
learned halacha and trope in the lower school, it was always the Ashkenazi 
way. The majority of people in our school are Ashkenazi, me being one of 
them, and I definitely see myself represented.”

Because traditions taught at school are for the most part Ashkenazi, the imbal-
ance of Sephardi teachings and many traditions affects the Sephardi students 
in our community, like junior Abe Amar, as it is not quite what he practices 
at home. 

 “I learned different types of melodies to some of the songs in Tefilah out of 
school when I was younger,” Amar said. “It is difficult sometimes to identify 
what song we’re up to when we are praying in Tefilah.”

When the school was founded 60 years ago, most of its traditions were catered 
to its community which was mainly Ashkenazi. Sepharadic traditions were 
not considered purely due to the fact that only in recent years Sephardi Jews 
wanted to be integrated and represented in a community that is not just their 
own. 

“It was only in the past maybe 10 or 15 years that the mainstream American 
Jewish community has sort of woken up and realized that there are many 
Jews who who participate in mainstream Jewry  who identify as Sephardi,” 
Associate Head of School Rabbi Harry Pell said. “It is only in the past decade 
or two that Sephardim in America have sought out communities that are not 
exclusively Spharadi.”

However, in other parts of the world, Sephardi Judaism is more widespread.

“In the school that I was 
teaching in Israel, we 
had more Sephardi re-
lated events and ma-
terial that we learned 
together,” High school 
Judaic studies teacher 
Ariel Menashe said. 
“There’s also a larger 
percentage of students 
who are coming from a 
Sephardic background.” 

For a school that has a 
strong Ashkenazi foun-
dation, Menashe be-
lieves students need to 
speak out about their 

desire to learn different 
aspects of Judaism that are 
not their own.  

“The students need to have a will to learn about the different cultures and 
different traditions,” Menashe said.  “I think that’s the most important thing.”

In fact, the class of 2022 showed just that. A tradition at TLS is that every 
group of seniors purchase the school a meaningful gift. Last year’s senior 
class bought the school a Sephardi tik. A tik is an encasing used to store a 
Sephardi sefer Torah, which is read differently than an Ashkenazi Torah, as it 
is read upright rather than flat on a table.  

“The really important part of the story is that last year seniors intentionally 
bought the school a Sephardi tik because they wanted to send the message 
that not all Jews are Ashkenazi,” Pell said. “As a school we could benefit from 
embracing more Sephardi minhagim (traditions).”

Another essential focus is how to balance the learning of all Jewish traditions. 
The school is actively trying to figure out how to give Sephardi students space 
in their day to day life in school to share their customs. 

“What if we encourage kids from Sephardi backgrounds to daven with a Sep-
hardi nusach?” Pell said. “If you’re reading Torah, why don’t you read with 
Sephardic trope? Sometimes that does happen but I think that it’s not as com-
mon as it should be and it should just be the norm.” 

For Sephardi students, it is important to have more opportunities and options 
to learn about their customs in a school setting.

“It would be much more inclusive to open a separate tefilah for Sephardi 
Jews,” Amar said. “I think everyone wants that.” 

The main values of TLS are lilmod, lilamed, lishmor, velaasot; to learn, to 
teach, to guard, and to do. The combination of all these aspects, in an attempt 
to include both Ashkenazi and Sephardi traditions, are what makes the school 
what it is today. 

“I feel that it’s important for us as one nation, one people, to know the dif-
ferent parts of the puzzle and to learn about the different traditions of each 
community,” Menashe said. 

Need a quick snack? Somewhere to hang out with friends? A quiet place to 
study? As the 2022-23 school year progresses, the student lounges open up 
for the first time since the onset of COVID. But… are these lounges benefi-
cial for students? And how did this process come to be? 

The initial shut down of the lounges in 2020 had an impact resulting in the 
loss of close relationships within grades.

“During freshman year every single morning, the lounge 
would be full with my entire grade,” senior Maya Glick said. 
“A lot of people were really upset [when they closed] be-
cause it was a place where the grade could hang out, bond, 
and be all together.” 

English teacher Gregory Eichten also shared his thoughts 
about free time during COVID. 

“It felt less like school,” Eichten said. “It may have contributed to 
some feelings of stress due to not having a place to be with their friends. I 
think it’s important to have those spaces.” 

Despite the social benefits of the space, the lounges can occasionally be dis-
tracting for both students and teachers. 

“It’s nice to have a quieter space to work, but it can also be a very social place 
which is nice, but then it’s hard to do work,” Glick said. 

Eichten also expresses that every now and then, the lounges can disrupt 
teachers’ working time due to the downstairs lounge being directly across 
from teachers’ offices. 

Another issue expressed by students is the heat in the downstairs lounge. 

“It’s just really hot and stuffy and I wish they felt a little cleaner,” Glick said. 

Senior Cooper Wasserman agrees that the temperature is a prob-
lem.

“Before Covid there were a few issues as there still are now. 
One of those is the heat in the downstairs lounge,” Wasser-
man said. “This is something that we can hopefully change 
in the future”. 

Although the student lounges have their flaws, much effort 
was put into the process of reopening them. Wasserman devoted his time 

during the spring of 2022 to prepare and clean out the lounges to restore them. 

“We talked to the student government to form a committee to get the attention 
of the administration,” Wasserman said. “We talked to IT to clean out all the 
computers and technology as well as furniture and extra desks. Most of my 
free time since the committee has been formed has been spent taking apart 
computers. The student lounges should be used by students who want to have 
fun and those who want to study. A balance of both.” 

Loungin’ AroundLoungin’ Around
Student lounges reopen after COVIDby Jess Hochberg
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What do you think of when you hear the phrase “senior year”? Maybe you 
think of senioritis? The end of an era? While these assumptions may be true, 
senior year is a different experience for each student who goes through it.

“Senior year sounds a lot older than I actually feel,” senior Elijah Gilbert said. 
“You always think of seniors as mature, borderline adults, and close to being 
done with childhood, and it doesn’t feel like that for me. I just can’t imagine 
myself having to be an adult anytime soon.”

The end of a chapter in life is oftentimes surrounded by reflection on the past, 
and senior year is no different. As TLS seniors prepare to say goodbye to their 
high school years, they remember the memories they made that have shaped 
them into the people they are today.

“On the Senior Shabbaton, we all sat in a small room 
lighting each other’s candles as we shared our fa-
vorite memories from the past four years,” senior 
Arielle Maliniak said. “My favorite memories are the 
experiences I have had in my Hebrew class. I have had 
the privilege of being a part of the same Hebrew class 
since my freshman year and making memories with my 
classmates that bring us so much joy.”

A commonly used phrase to reference experiences is 
“hindsight is 20/20.” Looking back, senior Matan 
Katz shares advice that he would have given his 
freshman self. 

“I would have told myself not to be afraid of 
what other people were going to think if I did 
a certain thing,” Katz said. “Do what you want 
to do, not what other people want you to do. I 
think if you just be true to yourself, people will 
come to respect that.”

Another crucial aspect of the senior year experience is the imminent arrival of 
the next chapter. Many seniors will attend college after graduation, and others 
will go on gap-year programs or even serve in the IDF. However, seniors will 
collectively learn what it means to be a part of the real world.

“I sometimes get a little bit overwhelmed when I think about the future be-
cause I do not know exactly what I will be doing,” Katz said. “But, at the same 
time, I feel excited. I loved high school, but I know that the next four years of 
my life are going to be even better.” 

In addition to all of the excitement regarding what comes after high school, 
there is a similar, however opposite, feeling in reconciling with having to 
leave TLS kehilah in the spring.

“I am going to miss being on the soccer team,” Katz said. “I am going to miss 
my friends and hanging out during lunch in the reading room.”

Something unique about TLS is the connection between teachers and students 
fostered through the smaller classroom sizes. Many larger institutions are not 
able to replicate these relationships.

“I will miss having a connection with the teachers, which is something I 
have had throughout elementary school, middle school, and high 

school,” Gilbert said. “I like being able to actually talk with 
your teachers, not being in a lecture. I know that in col-

lege this is not something that happens very often. 
Why would I ever be close to the teacher when that 

teacher is teaching 250 people?”

Even the feeling of walking through the main 
doors of school each morning can have last-
ing impacts on the lives of seniors.

“I have a love for this school because I rec-
ognize how much it cares for the students,” 

Katz said.   “I’m going to miss being able to come 
to school every day as a student, see my teachers and 

friends, knowing that when I leave the school that day, I 
will be able to come back excited for the next.” 

Most importantly, senior year highlights the importance of every single mo-
ment in the high school journey. As the doors to high school begin to close, 
senior year becomes a reminder of everything students have accomplished as 
well as everything students will experience as they head off onto their next 
journey. 

“Senior year is hard and it is stressful, but if you can recognize the value of 
the high school experience, and you can seek out the opportunities to learn 
what interests you, it is a very exciting time,” Katz said. “Being able to let 
go and say goodbye to the year through your final school work, into Israel, 
into WISE, and then finally saying goodbye at graduation, is something that 
should not be taken for granted. If you can cherish every moment of your last 
year, it can make it the best year out of all four years.”

With the return of the student lounges, students now have the option to pur-
chase food from the vending machines to satisfy their snacking needs. Current 
freshmen, sophomores and juniors are unfamiliar with vending machines due 
to previous COVID-19 restrictions. Many of them have strong feelings about 
the vending machines. Many of them shared what they enjoy and what they 
believe can be improved.

Many hungry students appreciate the option of vending machines and tend to 
buy snacks from them. Among these students is sophomore Shira Hope who 
enjoys Snapple and Party Mix.

“I use the vending machines about 
three times a week and I normally 
get a drink if I forget my water bot-
tle or if I am hungry, I get a snack,” 
Hope said. “If I forget my water 
bottle I will get a drink in the morn-
ing and I fill up the bottle with wa-
ter after I finish. If it is just a snack 
I will either get it during lunch or at 
the end of the day.”

Some other students, such as soph-
omore Tova Zucker opt not to use 
the vending machines as often. 

“I think that I used the vending ma-
chines once this year and it wasn’t 
my own money that I used, it was 
someone else lending me money,” 
Zucker said. “I just don’t like using 
them that much, I prefer to bring 
my own snacks from home because 
I don’t want to spend my own mon-
ey on them.”

Zucker added that while she does 
not personally use the vending ma-
chines, she understands how they 
can be a convenient option for 
some.

“Yes, for some students I know that 
they haven’t packed up enough food or they get hungry during the day,” Zuck-
er said. “It is good to have that option there instead of having them asking 
around other kids for food.”

Operations Associate David Young seems to agree with Zucker, both because 
of their convenience as well as the revenue generated by the school.

“I feel like vending machines are features that schools just should have,” 
Young said. “Profits are split between Healthy Vending New York (who owns 
the machines) and the Leffell School. The vendor cuts a check every month 
for the business office, and the proceeds fund student government.”

Senior Holden Werner also proposed that vending machines may have a pos-
itive impact on students’ academic performance.

“I think it has had a positive impact because it has allowed kids to put food 
into their system,” Werner said. “Making sure that they are not dehydrated is 
always a good thing. It may be a little distracting but I haven’t noticed any-
thing.”

One critique of the vending machines is that the food is not very nutritious.

“I think there should be more healthy 
food,” said Hope. “The food that 
could be included might not be nec-
essarily ‘healthy’ but ‘healthier.’ 
There could be fewer chemicals in 
the snacks or less sugar to make sure 
the snacks are a little healthier.”

Zucker agrees with Hope and adds 
that the vending machines should in-
clude a greater array of healthy op-
tions but notes that this may be dif-
ficult.

“If the options were healthier, I think 
I would have more food from the 
vending machines,” Zucker said. “I 
would probably pay to have the food 
from the vending machines if they 
were healthy. But I also don’t think it 
is super realistic because certain food 
needs to be refrigerated, like cucum-
bers and carrots.”

Werner disagrees with Hope and 
Zucker. He thinks that the food is al-
ready healthy enough.

“I don’t think there needs to be more 
healthy food, to be honest,” Werner 
said. “I think the vending machines 
are fairly healthy already and there 
is a wide variety from healthy to less 

healthy.”

The school’s policy regarding Kashrut for the vending machines is to close 
the dairy ones on days they serve meat in the cafeteria. Some less religious 
students disagree with the school’s policy regarding Kashrut. However, other 
students agree with the school’s policy because it creates an accepting envi-
ronment for all levels of Judaism.

“I think it is very respectful and considerate to have them closed because it is 
enforcing the Jewish halakha,” Hope said. “Maybe on meat days, for people 
who don’t like them closed, I can see why they think that. It may be annoying 
because “I am not eating meat so why are they closed?” I see where they are 
coming from but I think it is important to know why they are closed.”

Orientation to GraduationOrientation to Graduation
Exploring the senior year experience

Vending machines deliver snacks to hungry TLS students
by Rafi Josselson
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